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This questionnaire has 12 questions. In total it should take you no more than 15 minutes to complete.
Definitions
Internationalisation
Please note that for the purposes of this questionnaire:
Internationalisation of the curriculum is the incorporation of an international and intercultural dimension into the content of the curriculum as well as the teaching and learning processes and support services of a program of study.
Source: Leask, B. (2009). Using formal and informal curricula to improve interactions between home and international students. Journal of Studies in International Education, 13(2), 205-221.
Internationalisation of the curriculum incorporates a broad range of activities including for example, virtual team-work projects which bring together students from different countries and cultures; better preparing students for intercultural group-work; and aligning the curriculum with the objective of preparing graduates to live and work in an increasingly globalised world. Internationalisation of the curriculum is not solely, or even principally, concerned with the recruitment of international students, although meeting the needs of international students may be an element of it.
An internationalised curriculum will engage students with internationally informed research and cultural and linguistic diversity. It will purposefully develop their international and intercultural perspectives as global professionals and citizens.
Enablers and blockers
Enablers are any factors in your institutional environment which support you in developing and providing an internationalised curriculum to your students. These factors could relate to, for example, official policy; management practices, human resource procedures, professional development or reward structures; leadership; organisational culture; or provision of training and other opportunities for self-development. 
Blockers are any such factors which inhibit you in developing and providing an internationalised curriculum.
The list of blockers and enablers used in this questionnaire has been generated from scholarly internationalisation literature, as well as from workshops conducted with teaching academics in Australia.


1. According to the definition of internationalisation of the curriculum in the box below, which of the following statements best describes the extent of internationalisation in the courses, subjects, units or modules which you teach?
Internationalisation of the curriculum is the incorporation of an international and intercultural dimension into the content of the curriculum as well as the teaching and learning processes and support services of a program of study. 
· The courses, subjects, units or modules that I teach have only limited scope for internationalisation of the curriculum (e.g. because of accreditation requirements).
· The courses, subjects, units or modules that I teach are currently internationalised to a limited extent, but I can see scope for further internationalisation.
· The courses, subjects, units or modules that I teach are currently internationalised to a significant degree, but I can still see scope for further internationalisation.
· The courses, subjects, units or modules that I teach are already internationalised to a high degree, and I can see only limited scope for further internationalisation.
· Other. Please specify.
2. Select the enablers that apply to you
The extent to which the courses, subjects, units or modules that you teach have an internationalised curriculum has been enabled by:
· Well-designed, communicated, managed and supported institutional policy around internationalisation and what it means 
· Recognition and reward for effort such as inclusion of engagement in internationalisation as part of the promotion process.
· Appropriate workload allocation for curriculum review and renewal
· Academic staff are encouraged, supported and rewarded to attend international conferences, including those operating outside of the dominant disciplinary paradigm.
· Approaches to professional development that incorporate school or faculty based support for the practicalities of internationalising the curriculum within the discipline.
· Just-in-time assistance with practical issues such as how others have approached issues associated with internationalisation of the curriculum, e.g. assessment.
· ‘Local’, school-based experts and enthusiasts who know what internationalisation of the curriculum means in my discipline and  for my teaching and can assist in practical ways.
· Active links/collaboration with international employers and professional associations, e.g. through international accreditation processes.
· Support and resourcing for academic staff to maintain contact with or work in international industry settings, including those with contrastive cultural stances.
· A strong and culturally diverse course/program team and the opportunity for that team to work together to review and renovate curricula.
· Leaders who are committed to and informed about internationalisation of the curriculum at institutional, school and degree program level.
· My own international experience and personal commitment to and understanding of what internationalisation of the curriculum means.
· A balanced discourse around internationalisation within the senior management group and in policy documents, that acknowledges different rationales and does not over-accentuate or privilege the economic rationale.
· A balanced and comprehensive international strategy in both policy and practice.
· Any others? Please specify: ________________________________________________________
3. Now rank the enablers you have chosen (1 = most important enabler, etc.)
4. Select the blockers that apply to you
The extent to which the courses, subjects, units or modules that you teach have an internationalised curriculum has been blocked by:
· Lack of (or poor communication of) institutional vision and policy linking internationalisation of the university with internationalisation of the formal and informal curriculum.
· Lack of a strategy to ensure that policies are enacted in such a way as to have an impact on the student experience and on student learning. 
· Internationalisation of the curriculum is a low priority in my institution.
· The feeling that devoting time to internationalisation of the curriculum is actually jeopardizing my career because it is not considered important in my discipline.
· Workload formulae that do not include allocation of time for degree program team meetings and engagement in scholarly activity related to teaching and learning, including curriculum design and internationalisation of the curriculum.
· Insufficient funding and support provided to enable staff to attend international conferences, visit international colleagues or participate in other international experiences related to their work.
· Lack of support for the practical issues of internationalisation of the curriculum at the degree program level.
· Lack of support/resourcing for academic staff to collaborate with or work in international industry settings.
· Lack of support for academic staff to work with academics in the discipline who have different cultural perspectives.
· Leaders who are not committed to or informed about internationalisation of the curriculum at institutional, school and degree program level.
· I don’t really know what Internationalisation of the curriculum means in practice
· Internationalisation of the curriculum is a low priority for me personally.
· A discourse of marketisation and commercialisation of education in my institution and the perception that internationalisation is mainly, only or most importantly about the sale of educational products and services.
· An internationalisation strategy that in practice is focussed primarily on income generation, even though there may be other aspects described in policy.
· Disciplinary ‘headsets’ – disciplines are themselves culturally constructed, bound and constricted. We operate within our own cultural framework which feels normal and natural to us.
· I am not sure why we need to do this (e.g. my discipline is already international).
· Any others? Please specify: ________________________________________________________
5. Now rank the blockers you have chosen (1 = biggest blocker, etc.)
6. According to the definition of internationalisation of the curriculum in the box, how would you classify yourself within your discipline?
Internationalisation of the curriculum is the incorporation of an international and intercultural dimension into the content of the curriculum as well as the teaching and learning processes and support services of a program of study. 
· A champion of internationalisation of the curriculum. Champions have extensive knowledge of international issues in their areas of expertise and strong cross-cultural communication skills. As such, they are likely to be committed to participating in the process of internationalisation of the curriculum.
· An advocate of internationalisation of the curriculum. Advocates are generally passionate about a particular aspect of internationalisation. This enthusiasm is often buttressed by their international experiences and foreign language proficiencies. Thus, advocates are people whom internationalisation leaders and committees can call upon for support in order to operationalize the internationalisation of the curriculum.
· A latent champion or advocate of internationalisation of the curriculum. Although at present these faculty members’ eyes may glaze over when internationalisation is mentioned, they are aware at a background level of the main issues. Given a persuasive rationale and the right combination of training, support and incentives, they have the potential to be transformed from latency into advocacy of internationalisation of the curriculum.
· A sceptic of internationalisation of the curriculum. Sceptics are those who are doubtful of the relevance of international issues to their disciplines. Thus, they are often hesitant to participate in the process of curriculum internationalisation.
· An opponent of internationalisation of the curriculum. Opponents openly disagree with and make efforts to obstruct the implementation of internationalisation of the curriculum.
Adapted from: Childress, L. (2010). The twenty-first century university: Developing faculty engagement in internationalization. New York: Peter Lang.
7. Do you have any other comments you would like to make?








8. Would you be happy to participate in a follow-up interview?
Yes/no
If yes please give your contact details at 12, below.
9. Would you be happy to be contacted in 12 months’ time for a follow-up survey?
Yes/no
If yes please give your contact details at 12, below.
10. Please indicate your position classification:
· Academic/faculty with a teaching role
· Academic/faculty with a course coordinator role (here course = component of a degree program)
· Academic/faculty with a degree program coordination role
· Manager (e.g. Head of School)
· Professional Developer
· Professional staff member
11 How would you classify your university (NOTE: you may select more than one category): 
· a traditional ‘sandstone’ or ‘ivy league’ research university
· a teaching (undergraduate-only) university or liberal arts college
· a ‘former polytechnic’ or technical or vocational university, focussed on preparing graduates for defined professions
· a regional university
· a private university
· a public or state-owned university
· a distance education university
· other: (please specify)
Name of university (optional): _________________________________________________________
12. Contact details
If you have answered yes to participating in an interview, or answering a follow-up survey in 12 months’ time, please provide your contact details:
name _____________________________________________________________________________
email: ____________________________________________________________________________
For more information
If you are interested in finding resources for the internationalisation of the curriculum, you might want to bookmark the website of the ALTC Teaching Fellowship ‘Internationalisation of the curriculum in action’, of which this survey is one aspect:
http://www.ioc.net.au
The focus of this fellowship is the active engagement of academic staff across different disciplines and institutions with internationalisation of the curriculum. The fellowship will develop and disseminate a framework for internationalisation of the curriculum in action illustrated by case studies and supported by a practical ‘how-to’ guide for academic staff seeking to internationalise the curriculum within their disciplinary and institutional context. The primary goal of the fellowship is to provide practical ongoing support for institutions and in particular, teams of academic staff and their support staff across disciplines. The key question that will be considered is ‘How can we internationalise the curriculum in this discipline area in this particular institutional context and ensure that, as a result, we improve the learning outcomes of all students?’
